Reading Yor

Pickhill CE School

Dleasure

Pickhill C o E and

[ eeming and

Londonderry Community

Primary Schools



Contents

Page 3 - Our School Story
Page I - Our Reading for Pleasure pedagogy

Page 5 - Reading Aloud
Page 6 - Informal ‘booktalk” and recommendations
Page / - |ndepmden‘£ readmg time

Page 8- A htghlg social readmg environment

- Learner-led

Page 94 — Informal

- Social

Page IO - Texts that Tempt



Our School Story

Once upon a time, there was a school where reading was at the heart of school life. The
school was buzzing with chatter and excitement about books, from the corridors to the
playground to the staff room. Casting your eye around the school, you were struck by the cosy
reading areas, well stocked, library, engaging displays and the sheer variety and number of
books that were on offer. Children and teachers alike looked forward to story times where
they could enjoy sharing and discussing their favourite books together. At the end of the day,

children went home and continued their reading adventures with their families. Success in
reading was celebrated at every level and by the time children left primary school they could

all read ﬂuenﬂg meaning that for them angthmg Was posslble. o




Our Reading for Pleasure Pedagogy

Research conducted by The Open University and The UK Literacy Association (UKLA) in 2019, found that

a robust Reading for Pleasure pedagogy encompasses four practices:
/) Reading Aloud
Z)  Informal booktalk and recommendations
3/ Independent reading time

L) A highly social reading environment

I addition to this, the research also found that Reading for Pleasure pedagogy must be explicitly planned
For and be:
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At Pickhill COJCE and Leemmg and —~
Londonderry Primary Schools, we have used this research to inform our own Reading for Pleasure to

pedagogy so that we can best support all our pupils to develop a lifelong love of reading.
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Readmg aloud to children enables them to process cha[[eng'mg content, text features and vocabu[arg

— even in subJ'ects not normallg associated with readmg aloud, such as science and techno[ogg

Heisley and Kukan, 2010

Time to read aloud is found every day. Whether reading a. story book, news article or poetry, it's a
wonderful opportunity for staff to offer a model for independent reading and to demonstrate their own
enthusiasm for books.

Each class has a class reader, which provides more challenge than texts children could access independently.
These texts are shared purely for enjoyment and are uninterrupted by frequent questioning. Children are
often involved in selecting their class reader, through a vote based on book covers or blurbs, though teachers
may select a particular text they want to highlight. Having a. class repertoire of texts in common helps to

promote ‘book talk’ amongst pupils and helps to expand children’s reading horizons.

It is not onlg class teachers who read aloud to their own class, once a month staff swap classes and share a
Favourite text with a different Year group. Our dedicated Readmg Ambassadors also en joy visiting our
younger- children to read them stories and are excellent book buddies!

Reading aloud is encouraged at home as well as at school, and children in FS and KSI take home a ‘sharmg
book” for their parents or carers to read to them in addition to a decodable book.




Changes in our concept of reading since 2000 have led to an expanded definition of reading
literacy, which recognises motivational and behavioural characteristics of reading alongside

cognitive characteristics. OECD, 2016

Reading needs to be vocal as well as visible. By encouraging our children to talk to each other about their

current reading, we hope to create a culture which will enable spontaneous child-led text talk.

We recognise that as educators, it is our responsibility to try and keep up to date with new publications in
children’s literature so we can provide children with recommendations tailored to their interests.

As new books are being released all the time, our work will never be finished! However, some great starting
points include the Following links:

* 100 best books for children
Oxford Owl Book match

Teachers' Reading Recommendations

* Free magazmes—and—newspapers—for—chlldren—and—teanagers

... and our best source of all, getting recommendations from our pupLL and our colleaguesl
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|ndependent readmg time

The will to read influences the skill and vice versa

OECD, 20I0

At Brompton-on-Swale CofE Primary School, we build in as many opportunities for reading as possible
within our school day, both for purpose and for pleasure. For children to develop as self-reliant readers,
they need 1o be able to select a book and sustain their concentration. With a reported decrease in the time
children spend reading at home, it is especially important that children can read for a sustained period at

school .

A highly social reading environment

We know that certain elements promote a. love of readmg, which include freedom to choose
raadmg materials; a prmt—rLch environment; access to a variety of texts; time for readmg

in school; encouragement to readers: and quiet, comfortable places 1o read.

National Literacy Trust, 2006

Reading displays (and areas) can be powerful and provide a focus For favourite books, reading
recommendations and reading behaviours. As well as being aesthetically pleasing, we recognise that reading
displays should be purposeful and the children should have some ownership of them. For example, by being

involved in the creative process or bg add.'mg 1o d.'Lsp[a.gs with post-its or reviews.

In our reading areas, books are accessible, appealing, and changed often. Where appropriate, they are
organised and. labelled by genre or even author. It's important for children to realise that reading is linked
to everything, so you may also find books within the continuous provision in Early Years, or to support
Maths, Science or contexts in other classrooms.

Reading can happen anywheml We are working on making our school a reading-rich environment and giving
children opportunities to read beyond the classroom, whether in the hall, library, or even in the playground.

¥ you visit our school between 15.15 — 15:30, you will see Class | engaged in listening to an adult read a
class text— what better way to end the school day?! As well as this, the younger children have a daily SSP
(phonLcs) input or Group Reading session. Whilst in KS2, children engage in independent reading at
various point in the day - don't be surprised if you spot the class teacher reading their own book too as

they are all active reading role models!

I FS and KSI children are encouraged to read independently through the provision of attractive and
welcoming book corners with a range of texts displayed for children to help themselves too. The children are
encouraged to handle books carefully and try to retell familiar stories to their friends or to toys, using the

p'Lctums as prompts.



Learner-led

Readmg for p[msw*e is more c[osdg associated with intrinsic motivation; it is readmg that children

do for themselves at their own pace, with whom theg choose and in their own way. Cremin et al .,

2019

TheRaghts of the peader

By being learner-led, our reading for pleasure pedagogy allows ip Dl Hifte

illustrated by Quentin Blake

children to exercise their rLgh’Es as readers. We understand that
children need the chance to build their stamina as readers but will
only do so if they want to read.

We give our children opportunities to:

*  select what we read in class
* choose a book to take home
* ask for new books for our school

* read in different places

In formal

In schools that have success with their pupLLs' readmg, teachers read, talk with enthusiasm and
recommend books, the results of which are seen not on[g in test results but also in an enthusiasm for

reading which extends beyond the classroom. Excellence in English, Ofsted, 20l

To nurture readers Jor life, it is essential that as a school staff we position ourselves as fellow readers.
V\/alktng through the school you will find displays that demonstrate ‘we read too’. Although reading skills
such as inference and understanding of vocabulary are important and are taught discretely in reading

lessons — it's equallg as important that we value our pu,pLL's persona[ thoughts, Jceelmgs and views on books.
We achieve this through seizing informal opportunities, such as:

. Engaging in ‘book blether” at playtimes, lunchtime, when walking through the school
ete.

. Through our Reading Ambassadors who love chatting to their peers

. Asking our children for recommendations for us — it's a two-way process!

. Modelling book talk amongst staff — did you know we have our own staff book club?
. Walking around school holding a book to prompt discussion



Social

Bet_,jond. bemg able to read, havmg the emotional motivation to do so is important. There is a
virtuous cgcle in which the more a person reads the better a reader thet_,j become. The better a

reader they become the more they enjoy reading. The more they enjoy reading the more they read.
\/\/L[[Lngham, D., 201/

Readmg For pleasure is a social process so it is important to create a community of readers around children
with whom theg can have rectprocal conversations about books.

We celebrate reading as a school weekly during Celebration Assembly when we announce the winners of our

reading raffle.

At present, our priority is butld.mg our own in-school readmg community. Once that is established, we hope
to widen our reading community to include parents and carers who we hope will be drawn in by their
children’s own engagement. We look forward to when it is safe to invite our school families into school and

share good reading practice with them and demonstrate quality ‘book talk

Texts that Tempt
¥ you don't like to read, you haven't found the right book.
JK Rowling

It's vital to ensure that children have access to a wide range of texts and reading opportunities, such as:
*  Non-Fiction texts
* Poetry
*  Audiobooks
* Magazmes, newspapers, comics, gmpth novels

* Books with characters that reflect all the children in the school and include stories from other
cultures

e A range of genres; Jcantasg, mystery, classics, adventure etc.

*  Wordless books

Our teachers are currently working on creating a. ‘book spine” of 25 books that children should read in each
key stage. These texts will be carefully selected to ensure that they represent a diverse range of books (as
referenced in the list above) as well as a clear progression in complexity of text as children move up through
the school. Lists may also feature one or two key authors” who will be revisited throughout the year. In
Early Years, these books will be shared during storytime and be kept in a special box, looked after by our
class librarians. In KS2, children can choose the key books to read for pleasure and will be challenged to
play book bingo” to see if they can read them all within the year.



